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Abstract 
This paper aims to examine the views of lecturers in a higher education institution on their readiness to teach and to include 
students with special needs in their lecture rooms. A survey with mixed methodological research design was used. Data were 
obtained from 40 randomly selected respondents through a set of questionnaire and was analyzed using descriptive statistics. The 
findings show that lecturers are receptive on the diverse nature of their students and are also receptive to include students with 
special needs. This study has implication on increasing awareness on inclusion and understanding diverse groups of learners in an 
institution. 
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1.Introduction  
 
 
    In responding to the global agenda on providing Education for All, gaining access to learning, and successful participation in 
higher education institutions is becoming an ongoing priorities. Emphasis on equitable access has led to quality learning which 
contributes significantly to the development of national human resources, promotes social justice and cohesion as well as 
enhances personal development (IAU 2009). Principle aspects on diversity, inclusion and equity have been identified in an 
OECD Report (OECD, 2003). In applying these aspects on the education practices and policies, four basic interpretations of 
equality were identified: Equity of access or equality of opportunity; Equity in terms of learning environment or equality of 
means, Equity of achievement, and equality in using the result of education or equality of application (OECD, 2003).    
    The current transformation of higher education sees, among others, the shift of higher education from being an elite system to 
a mass system and the inclusion of a more diverse population of students. The enrolment of under -represented students including 
students with special needs are increasing. To meet the above mentioned Education for All agenda on maximizing  
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human capital, inclusion is pertinent should higher education institutions are to achieve their potential as builders of social 
capacity and social cohesion and has resulted in the demand of how lecturers in higher education facilitate the learning and 
participation of these students. Thus, this paper aims to investigate current status of readiness and acceptance of lecturers of 
students with special needs in their lecture rooms in a local higher education institution. Information on concerns related to 
support for students with special needs is also sought. 
 
2. Methodology 
 
    Data in this paper are drawn from a larger descriptive study involving 40 lecturers of a local higher education instituition 
which were randomly selected as respondents in this study. A set of questionnaire was used to collect the data. This 
questionnaires are divided into two parts, Part A and Part B. Part A contains statements relating to the demographic data of 
respondents related to gender, age, professional title, work experience and field of specialization. Part B contains 29 statements 
related to respondents' willingness and acceptance of students with special needs.  Data were analyzed using descriptive analysis 
involving frequencies, percentages for demographic data, and mean scores and standard deviations based on four categories: 
Totally Agree, Agree, Disagree and Totally Disagree.  
 
3.Findings and Discussion 
 
    The demographic data of the respondents are presented in Table 1. The respondents are mostly equally represented by gender 
and working experience as well as hierarchy of positions between lecturers and senior lecturers which include associate 
professors and professors. Most respondents have had experience with students with special needs. They, however, did not 
indicate whether they have had any direct experience with like engaging in teaching and learning situations.  
 
Table 1. Demographic Data of the Respondents 
 
Item f Percentages (%) 
Gender    
Male  23 57.5 
Female 17 42.5 
   
Age   
35 years or less 17 42.5 
36 to 40 years 3 5.7 
41 to 45 years 8 20.0 
46 to 50 years 4 10.0 
Over 50 years 8 20.0 
   
Professional Title   
Professor 2 05.0 
Associate Professor 5 12.5 
Senior Lecturer 9 22.5 
Lecturer 15 37.5 
Tutor 9 22.5 
   
Working Experience   
10 years or less   20 50.0 
10 -20 years  13 32.5 
More than 20 years  7 17.5 
   
Experience with  Students With 
Special Needs 
 
  
Yes 30 75.0 
No 10 25.0 
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3.1.Readiness and Acceptance of Students with Special Needs in Lecture Rooms 
On readiness to accept students with special needs in lecture rooms, it is interesting to find out that although the 
overall mean score on readiness and acceptance is 2.70 (SD=0.71)  the respondents are positive about students with 
special needs. This positive perspective is clearly exhibited by their responding highly to positive statements as 
depicted in Table 2. 
 
Table 2.  Positive responses on Readiness to Accept Students with Special Needs in Lecture Rooms 
 
Item Statement Mean 
score 
(SD) 
4 I will ensure the faculty  provides related support and services to 
students with special needs 
 
3.48 .78 
5 I am willing to accept students with diverse abilities and backgrounds  
 
3.75 .44 
11 I am willing to help students with special needs who need assistance in 
their studies 
 
3.58 .50 
26 I encourage other students to cooperate and assist students with special 
needs  on  classroom tasks  
 
3.30 .69 
29 I  am very excited to have had experience teaching students with special 
needs 3.28 .55 
 
Item 4 (m=3.48; SD=.78) in Table 2 indicates that the respondents are aware that students with special needs should 
be supported accordingly . They indicate high readiness to accept these students (Item 5; m=3.75, SD=.44) and Item 
29 (m=3.29; SD=.55) . They, too, would readily willing to support these students in their studies (Item 11; m=3.58, 
SD=.50).  Another interesting finding is that respondents would also encourage social inclusion to take place ion 
their lecture rooms by encouraging cooperative learning to take place between typical students and students with 
special needs (Item 26; m=3.30, SD=.69).  Such responses presents a receptive scenario in relation to having student 
with special needs in lecture rooms.   
 
It is also encouraging to find out that the responses made by the respondents on negative statements were on the low 
mean scores.  These low level responses, however, present a positive perspective that respondents are prepared to 
accept students with special needs without reservations as shown in Table 3. 
 
Table 3. Positive Perspective in Accepting with Special Needs without Reservations 
 
Item Statement Mean score (SD) 
    
19 I do not give attention to students with special needs  in my lecture 
 1.65 .66 
20 I always underestimate the ability students with special needs   1.53 .72 
22 I always exclude students with special needs  from participating in 
group activities 1.43 .60 
23 I  am not confident to teach students with special needs  because I do 
not know how to handle them 
 
1.75 .74 
24 I fear my lecture will be interrupted if I give attention to students with 
special needs   1.70 .69 
25 I worry about spending a lot of time to plan and prepare teaching 
materials for students with special needs   1.83 .78 
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28 I am concerned about neglecting other students if I give more attention 
to students with special needs  in my lecture 
 
1.78 .77 
 
3.2.Concerns Related to Support For Students with Special Needs. 
 
A number of concerns related to support for students with special needs are shown by the moderate responses made 
by the respondents as in Table 4.  These responses indicate that the existing facilities and infra structure should be 
improved so that they could accommodate the different needs of the students.  
 
Table 4: Concerns Related to Support For Students with Special Needs 
 
Item Statement Mean 
score 
(SD) 
    
9 Pathways to the lecture halls are suitable to all students .  2.35 .98 
10 All lecture rooms are conducive to all students including those with 
special needs. 2.30 .85 
 
4.Conclusion  
 
    The study  has shown that readiness and acceptance are among important elements  that contribute to students 
success in their learning.  As stressed by Valentine (1992), a  good lecturer or instructor is someone includes all 
students in his or her class.   The study also shows that lecturers are positive and ready in accepting students with 
special needs in their class.  The findings implies that while lecturers are receptive of students with special needs in 
their lecture rooms,  existing support for lecturers  in handling these students should be enhanced.  This is to ensure 
that an inclusive and holistic learning and teaching environment  can be best provided  to support students with 
diverse background including those with special needs.   
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